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Introduction

This guide

introduces

This guide introduces the method designed and implemented
during the specific educational project — Expedition Inside Culture.

Every year

Every year an international group

of young people prepares and conducts

a scientific expedition to explore issues connected

with multicultural aspects of history, contemporary life

and also their own attitudes towards others.

The method takes inspiration from different pedagogical streams
and perspectives that focus on an active,

constructive and democratic process of learning.

This guide

and the process it shares,

might be used by all kinds of leaders working with students

and young adults in preparation for life in culturally diverse environments.
It might be used to work in groups

or to help young people understand modern reality.

The guide might be followed in sequence as a logical system

or it might be divided into parts and the sections might be used separately.

We are always looking for partners
and suppaort for this project.

If you are interested please find our
contact infarmation at the end of this
guide and do not hesitate to use it.

www.expedition.org.pl

inside
association

Foreword

Education is a promise.

It is also the best invention created by human kind. As everything, it might be used for positive or negative purposes.

Education can also be good or poor. But it is a promise and hope, maybe a naive hope, but still possible to fulfill.

In our time, education is a critical issue that decides about our presence and future. Education will decide if we are able to face
numerous challenges or if we fail. School is one of the oldest institutions and unfortunately this is visible. Disappointment is one
of the most common words used when people describe the educational system. It is possible to find successful schools, but it is
almost impossible to find working, efficient, fair and open system of education around the world. This guide introduces a method
of teaching and learning that could be used for improvement of the educational processes in schools everywhere. Although until
now this method was used in special conditions and in special environments, it is believed that it might be replicated as an at-
titude towards the process of teaching and learning in every school that is able to follow the rules of democratic education. There
are three main conditions and three values that are associated with these conditions that one needs to know and agree with to

be able to understand and use the Expedition Inside Culture method. 1 wn
While learning, FIfSt CO ndItIU Nn.

young people do it better, faster and with stronger involvement when they feel and see support from a teacher who acts

as a guide, not as an authority. Every expedition needs the experienced guide, but this guide has to cooperate with a group,

has to be aware of the needs, advantages and disadvantages. The guide has to invite all participants of the expedition into
collaboration. Collaboration is necessary to get input from all group members, making the guide a helpful resource not a burden.
Experienced guides know not only the region, route or potential dangers during the trip, but also how to use the whole group’s
capacity to reach the destination point. Guides have knowledge to share, in a skillful way, that others might use during

the project. This condition will never be established without certain values. One of them is an involvement. If we agree that
involvement is a value, we need to create an environment that will invite and support every participants’ voice and activity.

Learning is a process SECU nd CO ndltlﬂn:

that needs real participation. This state of mind is possible to achieve, in the best way, through open and authentic dialogue.
When we need people to participate in the educational process, we need to create communication systems that allow the flow

of information in two ways. Unfortunately even today it is still rare to find dialogue as a typical communication style in the classroom.
This is difficult both for teachers and students because it demands honesty, openness, involvement, creativity and agreement that
we are not sure where we will end when we finish it (dialogue). Dialogue brings uncertainty, because it is difficult to predict

the final result, the final product. For our schools it is rather unusual, but it is a learning situation! We need to stop asking

the obvious questions and stop expecting that students will learn through memorizing teachers’ wisdom. They need to create
their own knowledge, to be able to make this condition real (learning through dialogue, not monologue). It is important to allow
certain values to be present during the learning situation and these values include openness for different points of view, perspec-

tives and attitudes, and readiness to understand or change if needed. 1 n
Successful learning Third Conditio Nn:

includes the conviction that in the process of creating knowledge, teachers and students act as co-learners. They seek together
new skills and information. Teachers have to admit, agree and act accordingly to the belief that during this process they learn
together with their students. Only this democratic attitude, in which the value of equality is protected, allows us to create

an environment for authentic learning. Those who teach have to be aware that they are also involved in developing themselves.
They need to be ready for learning along with their students.

Without an agreement that education is a process that changes all actors participating in it, without admitting that together we
discover new meanings and worlds, nobody will be able to create a satisfying educational system. It is impossible to build new
and efficient ways of dealing with new demands if we do not want to reconstruct old and unexamined ways and means. To be
able to find answers for a new world we need schools that can examine the external world, schools that have to create a world
through the influencing of citizens, participants in the public life.

During Expedition Inside Culture we try to remember that people learn from others, that a real learning situation and learning
process truly happens in the outside world, not only in the classroom. We are convinced that our knowledge is created, not given
by external factors, that learning is an active process which should also be democratic.

Maybe it is possible that schools will fulfill all the challenges that they are faced with: increasing number of elders within socie-
ties, communities differentiated culturally and ethnically, increasing importance of human capital, rapidly enlarging amount of
knowledge that nobody can use and need for being able to use new technologies, the strong possibility for cultural conflicts.
Maybe we are also able to prove the popular conviction that education may play a role in solving contemporary and future pro-
blems, in defeating poverty, intolerance, xenophobia, hatred, indolence and stupidity. But the way is not that straight forward.

One of the potential directions of change proposed by the project Expedition Inside Culture are the method, values and condi-
tions it introduces. Every person that reads this guide and uses some of our experiences will involve themselves in the process
of making education more a bridge than a wall. Let’s try together to reconstruct education in a way that will not create closed

elites, but will, instead, support everyone to live a life that will bring good for individuals and society.

Young people that have participated in our project trusted people who were able to honestly work with them. Our main advise
for leaders working with others is: be open, do not be afraid to show your real face, admit mistakes, help and be ready to accept
others’ help. It is only one of the thousands of efforts around the world that have as their purpose to change reality into a better
place. We hope that we are doing it.
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to raise awareness

of world integration problems
connected with the understanding
of intercultural values:
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to increase the visibility of values
focused on international cooperation,
respect of minorities and equal rights
regardless of ethnicity, religlon,

ender and national identity;
tghat will influence the quality
of cooperation in the future;
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to increase understanding
of the stereotypes

and biases present in each persons’ life
and the impact these

have on daily interactions with others;

-
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to build capacity to analyze
and interpret complex issues.

WHAT DO WE WANT TO ACHIEVE?

The process of world integration and globalization creates situations that lead to a reality in which cultural distances are much
smaller. Are young people ready to deal with this situation? How much will their national stereotypes disturb them when they find
themselves in the multicultural and multinational reality of the contemporary world? In this time of the globalization, it appears

to be extremely important to engage students in multicultural education in order to avoid the harmful results of xenophobia

and to strengthen the awareness of the diversity and consequences of the relationships between different cultural and ethnic groups.
The Expedition Inside Culture is designed to address tolerance, openness and understanding in a global society. An international
cooperation of high school students and future teachers enables participants to interact in a collaborative learning environment
while simultaneously residing in a diverse region. While in this setting, participants discover how to use cultural and ethnic diversity
as a resource for the development of future societies in the unified world.

HOW DO WE PROCEED?

It is believed that all individuals construct their own knowledge and understanding of the world. Independent, but guided inquiry-
based learning, should enable students to face the difficult question of their own identity and beliefs that appear as a result of
social interaction. It also should allow the integration of learning activities with the “real world” learning that takes place in life
contexts which help students attach their personal and social meanings to the learning activities. Independent inquiry integrates
also three dimensions of learning: cognitive, social and emotional and creates the internal and external conditions for successful
learning. The project consists of several important steps that participants have to go through in order to profit completely.

discovering and sharing individual, local and national history;

studying and exploring local culture (including ethnic, social and religious traditions)
by gathering, analyzing, comparing and discussing information;

studying and analyzing perceptions of cultural groups and nations in the society;

analyzing, discussing and reflecting on the group work dynamic and experiences.

STUDENT OUTCOMES

open attitudes towards cross cultural interaction;

the ability to talk about individual cultural identity
and to deliberate about the consequences of this identity;

keeping the balance between the understanding of cultural similarities
and differences and encouraging students to maintain and broaden
their own cultures and cultural perspectives;

the ability to communicate about ones’ own biases
and to deliberate with others about shared biases;

the ability to critically understand messages,
both explicit and implicit, provided by the media and school;




After Expedition Inside Culture

students should also be able to:

(understand their tasks ) ~

é l f . . )
kcreate tOO0l1Ss O lnqulry J W

é .
understand and. use different methodo-
logical perspectives

" acquire relevant data independentlyl

from different sources

(. \
_interpret data | ~

" understand mechanisms of the creation
of stereotypes understand their own and
others stereotypes, and treat them as a sociall
_constructed phenomena and not a given tru

/

r . .
show open attitudes towards chﬂferent}j

races, religions and nationalities

Zwork in multicultural groups) ~

"include different perspectives in their
daily work.

1 he community shall contribute
to the flowering of the cultures of the Member States,
while respecting their national and regional diversity

and at the same time bringing

the common cultural heritage to the fore.
Article 128 of the Maastricht Treaty

step

Choosing and Researching
the Site for Expedition




The place that is chosen
for the expedition

becomes a scene upon which

your actions will take place.
THE CHOICE CANNOT BE ACCIDENTAL.

You have to consider,
among other things, the following criteria:

the diversity of the region in religious, cultural, historical or other aspects;
the presence of forgotten traditions and customs;
the presence of minorities;
the richness of the natural environment;
the infrastructure enabling the project to be executed.

It is important to be aware of the reasons for the choice. The decision should be proceeded by gathering some information about
the proposed sites for the expedition. After analyzing the information it is discussed by participants. You can use the Internet

for organizing a ‘forum’ to share your opinions or arguments “for” and “against” proposed places. This will be the first time that
participants of the expedition “meet” each other, get to know each other and, most importantly, start working together.

PLACES WE WERE

According to the definition of Expedition Inside Culture, the last four workshops took place in different regions of Poland

and Slovakia. The first two expeditions, in the year 2001 and 2002, took place in North-Eastern Poland in the Podlasie

and Suwalszczyzna regions. Both places, in the past and presently have contained material and soul traces of ethnic, religious,
historical and social diversity. The strong influence of different cultures such as Polish, Russian, German, Lithuanian and Jewish
has resulted in considerable amalgamation of people at present times. Architecture, local history, legends and other traces

of the past speak about the diversity. In one place you see the orthodox monastery, Jewish synagogue and evangelic church
that are signs of diverse communities that existed in the past and that influenced to the present. In 2003, the Expedition Inside
Culture summer workshop took place in Lesnica, a small village which is situated in the north — eastern part of Slovakia. The re-
gion of Spis is culturally, religiously and ethnically interesting and complicated, giving participants a great opportunity to explore
the regions’ diversity. A number of natural and cultural monuments are concentrated in this area forming an integral unit and both
their beauty and historical witness provide evidence for the history and folk traditions of the local people. Preserved examples
of the original way of life can be seen in many villages even today. In 2004 the Expedition took place in Wetlina, a small village
in the south- western part of Poland, in the Bieszczady mountains. Polish-Ukrainian relations were the background for religious,
ethnic and social research that could take place in one of the wildest regions in Poland. Political decisions had a huge influence
on today’s demographic and cultural situation in this region. This area offers its visitors a lot of interesting places during any
season of the year. In the year 2005 we visited Upper Silesia (Poland), the region that used to be German before Il w. w.

Also the painful history we explored in Lower Beskid, which we visited in the following year. Lemko ethnic group and its history
was the main focus of 2006 expedition inside culture camp.

@ )

After you make the decision of where to

go for the expedition, ask yourself and the
students you work with: Why have we chosen
this region? Write down the all possible
answers. Upon completion of the expedition,
you can compare your expectations written
down with the reality you faced and the
results gained.




Interculsural learning has to be based on the
ability of those participating into the process
to analyse it and discuss it,

including the conflictual issues,
in a meta-communication or evalution process.
Susan C. Schneider and Jean-Louis Barsoux

step

Preparation
for the Expedition




Encourage students to individually seek basic information about the region, in which the expedition will take place.

They can study demographic data, historical documents, analyze information about social, political, historical and economic
issues, etc. During the preparation period, students should use all available — traditional and new — sources of information:
archives, libraries, Internet or press. This is also the moment you should try to define all sources of information that would be
useful and, more importantly, accessible at the place of expedition.

It is also vital to establish a way of communication between students, before they meet each other at the camp.

This is why students need to be introduced to the research methods they will use at the Expedition. They should also be given
some skills that seem to be helpful in exchanging and sharing the information with other participants during the camp, i.e.:

»»> working in the groups;

»>> open discussion and debates;

»»> non-verbal communication;

»»> preparing and giving presentations;

»»> writing reports and feedback, making press notes.

There are three levels of preparation that should be done before the project. First is connected with the general awareness

of the participants. They need to be interested in the issues that are the main goals of the Expedition. They should want to know
more about it and also they should really want to be involved in the project. One of the biggest, possible, mistake is to involve
participants without deep and group inquiry on it what is our major focus. This discussion should also help to see other people
around. Questions like: why are you here or where are you going? And answers to them, shared through Internet forum, should
help to understand what is our direction. Second level of preparation is focused on information about region and on the question
how to connect it with already possessed knowledge (usually about participants’ own countries). Third level of the preparation

is connected with skills and specific tools. Tools for use during the research at the expedition are to be prepared by teams

of project leaders. They create surveys, interview schedules, and observation tools that will be later used during data gathering,
but participants receive very simple information about basic research methods (survey, interview, observation).

Exercise - Family histories

1. Data gathering
2. Group meetings to prepare the presentation, taking into account:
audio/video material, visual aids, interactive delivery techniques.

The individual presentations of the national groups should be followed by a panel discussion

focused on the culturally determined similarities/differences in terms of attitudes/stereotypes/of-
ficial discourse regarding ethnic minorities.

GOOD ADVICE




Multicultural teams

must be willing to identify and negotiate
differences in expectations.

Schneider and Barsoux

step

Participants

Integration




In all human interactions, there are three main ingredients — content, process and structure. While preparing for group work
no element should be omitted. Unfortunately, process which refers to the dynamic of group interaction is difficult to define
and often receives less attention. However this determines whether a group works effectively or not.

Many sources have attempted to establish clear definitions of a group. According to David Jaques, a group can be said

to exist as more than a collection of people when it possesses the following qualities:

»»> collective perception: members are collectively conscious of their existence as a group;

»>> needs: members join a group because they believe it will satisfy some needs or give them some rewards;
»»> shared aims: members hold common aims or ideals that to some extent bind them together;

»»> interdependence: members are interdependent insomuch as they are affected by and respond

to any event that affects any of the group’s members;

»»> social organization: a group can be seen as a social unit with norms, roles, statuses,

power and emotional relationships;

»»> interaction: members influence and respond to each other in the process of cohesive communicating:
members want to remain in the group;

»>> membership: two or more people interacting for longer than a few minutes constitute a group.

Integration is a condition of authentic learning, as well as a supportive environment. Expedition Inside Culture is based on group
communication. During the camp participants work in different groups (national and multicultural) on various tasks and have
many opportunities to face difficulties caused by different backgrounds, opinions or carried prejudices. To make the expedition
successful, it is necessary

»»>to get to know each other and share personal and national histories;
»»>to define personal needs and goals;

»»>to establish rules for the group.

Exercise - Arms of Coat

Questions for Debriefing:

After each activity it is important to hold a debriefing session.

During the debriefing participants are lead to see that the activity was more than playing or a game.

For example at the end of the ‘Four Pictures’ activity group leaders might discuss the similarities

and differences between various symbols: Did particular national groups use particular symbols?
Did everyone understand what the symbols meant? Were there common themes to the pictures?
For example, did ‘family’ symbols show up on lots of slips of paper? Finally, discuss what these

images tell us about ourselves. What things did the group identify and share? What did they not draw?

Exercise - Three questions




Questions for Debriefing:

As part of the debriefing discuss the questions that seemed to help us learn the most about each other:
Which question really made you think? What questions caused us to share surprising information?

As you talk think about how questions and discussions help us get to know about each other.

Exercise - Wha is tossing to me?

Exercise - Global Bingo

Questions for Debriefing:

Debrief the activity by assessing the understanding the students have about the world being

a global community. What are the categories of connections people have with other countries
and people (such as cultural, economic, political, technological, environmental, linguistic, etc.)?
Compare findings with the original list on the board. Are there other connections the class can
think of? Which are the most important? Students could also ask their parents or neighbors
about their own connections to other people or countries and “map” their findings on a world
map.

One of the most important moment during the time spent for integration of participants is a group discussion about expectations,
fears, needs and desires. Together we try to establish common ground for work and play. We also try to “give a floor”

to all possible opinions and statements. Usually, young people agree that they are there for presenting, discussing and sharing
different ideas. They want to be positive and respectful. Easily one may see their need for support and cooperation.

They are ready to work in groups, divide tasks by abilities and to compromise their own attitudes (words of the participants).
During those opening discussions it is obvious that they are eager to stay involved and to take responsibility.

Among things pointed as not desired during expedition participants listed hiding feelings, creating pressure on others, ignoring
people and giving up. They expect that all will try to break stereotypes and learn how to be more tolerant, to have new friends
and fun, to improve social skills and English. Young ,.expeditioners” want: to take ideas from EIC back home, learn about them-
selves and others, make life-long memories, to grow through sharing and to improve teamwork.

During first two days we also establish ground rules. This is typical group activity, every rule is created by participants.

Typical rules are: be on time, be respectful, not judgmental, consider others abilities, think about others feelings, treat others like you
would like to be treated, concentrate on the task, try to socialize with other people, be active, do not be afraid to ask question,

in multinational groups use English only.

REFLECTION TIME

Every evening the whole group gathers together to close the day. By forcing participants to think
again about things that happened during different activities, we try to deepen their process of
learning. Examples of the questions for discussion and/or starting sentences

for participants to finish:

GOOD ADVICE




By putting cultural differences on the table
rather than under the table,

the potential problems can be anticipated
and addressed and the potential
opportunities can brought to light.
Schneider and Barsoux

step

Sharing Beliefs
About History and Culture
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Every nation’s history is composed of the personal histories of its members.

During the expedition, we try to draw a picture of a nations’ history.

They start with individual experiences of participants (students share their personal experience in multicultural groups), through
stories connected to their families up through the common nation/state history (in national groups),

and — in a broader context — world history. The next step is to compare and contrast all histories, paying attention to both indi-
vidual and general ones (coming back to the multicultural groups). The process of identity formation and development is seen
as a cycle. Attempting to define the relations between the social and the individual in the dynamics of identity articulations,
Turner identifies three levels in defining the self:

1. a supra-ordinate level, that establishes connections at the level of the human species, the human being
and the differences between it and other species (I am / we are human beings);

2. an intermediary level, of defining oneself as a member of a group; it is about a social identity based on
the similarities inside a group and the differences between one’s group and the other groups

(I am / we are Roma; | am / we are catholic; | am / we are teachers, etc.)

3. a subordinate level, of defining oneself as a unique, special being; identity is now based on interpersonal
relationships, on differences between ‘I’ and ‘the other’ inside the group one belongs to

(X and | are 3rd graders, but, unlike X, | have three brothers, | am a member of the art club and

| don't like cartoons with Pokemons).

The dynamics of identity building depends greatly on obtaining a positive self-image and, as research shows, the best way to
obtain this positive image seems to be a simultaneous experience of similarities and differences.
Thus, identity is built at the intersection of:

1. Who and what you are;
2. Who and what you tell the others you are;
3. What you think the others say about you.

All the activities that take place during this step focus on defining each participant’s identity: personal, local/geographical

and national. At this moment of world globalization, it is important to be conscious of the differences, while also taking care

of individual experiences and common grounds and similarities. All of them can be useful in any multicultural cooperation —

now and in the future. Discussing cultural differences, however, is a high risk activity for the team since all sorts of value laden
preferences and prejudices are exposed. This requires a high level of sensitivity, trust and real commitment to integration.

The differences have to be identified, discussed and channelled, rather than accommodated, absorbed or ignored. Sometimes this
means that if these differences are truly integrated, everyone ends up feeling somewhat uncomfortable, as they have had to give
up some of their taken for a granted assumptions. High performing intercultural teams are those, however, that risk identifying
their differences to create more intricate and colourful patterns of interaction. The promise of multicultural teams lies in using dif-
ferences, not just living with them. Cooperation is a key word in learning groups, but it doesn’t just happen. We learn to cooper-
ate through practice and this requires strategy for learning and working together. Individuals are less effective than a team thus
creativity is at its highest potential when all team members are creative and can act in a creative way. Cooperation also means
every member of the group taking a part and sharing responsibility for its success. Individuals as members of the team can still
act in a creative way, while simultaneously using the effects of others’ work.

In the moment of successful cooperation we talk about synergy. Webster defines synergy as the action of two or more substances,
organs or organisms to achieve an effect of which each is individually incapable. Most importantly synergy is the close coordina-
tion of efforts and resources of individuals working together so that the outcome or performance of the whole is greater than

the sum of the parts. There are some components of synergy that must be followed in order to make it effective. Some of these
elements are establishing a clear purpose, listening actively by focusing on the individual who’s speaking, flexibility and openness
to another persons’ viewpoint. Furthermore, for the phenomenon of synergy to function effectively, members must speak clearly
about personal points and perspectives while acknowledging that they are, merely, personal perspectives. There may be times,
as well, that team members may have to agree or disagree when their perspectives differ. It must be noted that an atmosphere
of synergy cannot be present when one team member becomes a self-proclaimed expert who has the “right answer”.

These individuals need to be told the truth about their expertise and encouraged to look at different ways of both thinking

and doing things.

EXAMPLE OF ACTIVITY

The Time line exercise is designed to learn about partnership countries’ history and to look upon
common history from different perspectives.

Divide participants into groups; if there are 4 countries taking part in the expedition project,
make international four-people groups. The groups work separately; firstly — each member of

the group of four tells a family story to the rest of the group. After all members of the group tell
their stories, the group is supposed to choose the most interesting/touching individual history.
Then, the representative (it cannot be the author of the story) of the group presents the story to
the public. He/she may use various means of presentation i.e. role play, dialogue, storytelling.
After all stories are told, all participants gather in national groups and they make a list of the ten
most important historical events for their nation/country. When all lists are done, the presenter of
every group, one by one, puts their dates on a larger timeline. All groups are supposed to explain
what happened at each specific time and why they think it’s important. The last thing to do is to
identify differences and similarities, first between nations and then discuss the reasons for this
statement. In the third round of this activity, all participants meet back in multicultural groups to
revisit their personal stories they told in the first round so they can add their stories.




(The exercise takes approximately 9o -120 minutes. Before you start prepare a piece of paper
and a pen for every group of participants, and a long sheet of paper on which the “timeline” will be drawn).

REFLECTION TIME

The evening after the “historical activities” needs to be spent on a conversation about perceptions
of the history, reasons for differences and individuals’ findings. It is difficult to discuss different
perspectives, sometimes almost opposite, of the historical or cultural events. Therefore partici-
pants need support in thinking and maybe even in the emotional process.

We talk about what was difficult during the last activities and why it was difficult. We try to
establish certain ways of thinking that allow participants to see and understand various differ-
ences without judging them. It will be rewarding if we succeed in creating a friendly and open
atmosphere in which all kinds of issues might be discussed, debated or negotiated.

é )

To explain to participants the best approach to understand-
ing history as proposed by EIC, we use Zygmunt Bauman
words: every time in the history when somebody is sure that
the ideal world is possible to create and that there are some
groups able to convince the others to follow their example,
horrible things happened. When people are sure that

“the right is on their side” they are able to create horror

in the name of this ideal world, certain values or for some Mudticul / Iso bel
ideological purposes. As an example, during the reflection utticulturat groups can awso nelp

session we take a chair and say that although we may look to minimize the risk of uniformity

at this chair from different directions or distances :
0 and pressures for conformit
the images we make will all be different, but still of the P f f 4

same chair. that can occur in groups where
& J there are too many like-minded individuals.
[.L. Janis

step

Local Field Research




Before participants arrive at the expedition site they must complete prepara-

tory-research. Divided into multinational groups all participants are supposed

to answer a few questions connected with the place of the expedition.

The task is interdisciplinary and needs various abilities and attitudes to be fulfilled. The answers to the questions may be
successfully achieved only through researching the area. If students were not introduced to the certain techniques during the
preparation phase (before coming to the camp site) they take part in training workshops in this step, in order to develop two
types of skills:

a) Basic research skills, focused on ability to find, collect, analyze and interpret data from the field, as well
as from bibliographic sources. Documentary research, observation and interviewing are the most important
research methods used in order to fulfil the tasks.

b) Modern technology operation skills, focused especially on manipulation of digital photo and video
cameras, as well as on techniques for taking pictures and for taking video. The use of computers for image
and movie processing is also part of this training.

One of the important characteristics of the expedition method is a significant impact of the participants on the final shape

of the conducted research. Only full involvement of the young “expeditioners” in the planning process give them the feeling

of the responsibility for the final “product”.

Focus of the field research is agreed together by all members of the Expedition Inside Culture. They also need to understand
the environment, in which they look for questions of their interest. Just before leaving for the field research, participants are pre-
pared for the expedition by raising awareness of the necessity for openness. One of the possible ways to do it is to invite them
to participate in the simulation Communication Our Way which provides the chance for one to understand that people may mean
the same things while doing completely different things. Students prepare for the field research also by gaining basic information
and skills about social science research methods, artistic perspective in seeing natural environments, art and architecture,

and historical methods in studying material artefacts.

The character of the proposed task involves students participating in individual and group searching, direct communication

with local society, asking questions, carefully observing the neighbourhood while looking for signs, symbols, comparing

the official and written information with so-called folk stories and numerous other ways of collecting information. This activity
also provides proof for the selection of the expedition site. Learning through cooperative research (team research) might be seen
as a continuation of the cooperative learning. It prepares students to be more demanding, dynamic and coherent in the future.
During team research participants are expected to gather and analyze information, propose and check hypotheses and support
each other in the gathering process. Through this they are exposed to the basic rules of the scientific research and its steps.
Students — working together on any research — stimulate and motivate each other more than compete with each other.

During the team research process students learn from each other; social and cognitive conditions of this situation lead students
to empowering their intellectual activity. They not only learn more, but also gain the feeling that they are respected, and there are
others who are interested in what they think, feel, and their viewpoint. The more they work as a team, the more effective they
are as a team. Often during the team research time, students are faced with problematic situations. They expected to recognize
the problem, to define it and to seek out the best solution/answer. They work in reality, with each step bringing some news they
have to cope with. That is why they must know all the details of the research methods they use. Team researchers need different
information sources: libraries, archives or the Internet. Students should be encouraged to look for information “outside”

the usual places by talking with people and visiting some outside locations. Team research also needs both rom the students
and from the teachers some flexibility and new skills such as: communication, making decisions, self-providing research, discuss-
ing findings, self-discovering etc. Team researching leads to social integration and the social learning process. It works on every
level of education and brings the visible effects that students are more open; they want and can cooperate and are more sensi-
tive to other people’s situations. After team research process students, work more harmoniously and the tolerance and maturity
in their decisions increase.

EXAMPLE OF ACTIVITY

Divide all participants into four groups. Hand out instruction sheets (one instruction sheet for each
group). Ask participants to walk around and talk with other people about the region of residence
and how it is similar to your homeland. During all of the conversations participants need to act
according to the instructions.

Group A: Instructions: Avoid eye contact when speaking to your partner. Do not show any emo-
tion or reaction to your partner when he or she is speaking.

Group B: Instructions: Stand about six inches closer to your partner than you normally would.
Use gestures often when you are speaking.

Group C: Instructions: Speak louder than you normally would and interrupt your partner frequent-
ly. Initiate conversation by asking a lot of questions (including personal ones).

Group D: Instructions: Speak softer than you normally would and do not interrupt your partner.
Do not initiate conversations or ask questions.

(The exercise takes about 60 minutes: 30 minutes for the exercise and 30 minutes for the discussion)




EXAMPLE OF ACTIVITY

The exercise is proposed to learn more about the region, its history, local customs and people’s
beliefs. In essence, trying to look at the place from the inside.

Action: Divide participants into 4-6 people international groups, hand them a list of questions
with the instructions to look for the answers in any possible way. When the task is finished

the facilitator runs the discussion asking how every group gathered their information, what was
easy and what they found difficult, what was helpful during the task, if they noticed anything
interesting while gathering answers (The exercise takes about half a day. Before you start, pre-
pare a piece of paper and a pen for every group of participants, you will find the list of example
questions in the Annexes part)

EXAMPLE OF ACTIVITY

Dependently on needs different methods are introduced. Divide whole group into as many
smaller groups as many methods you have. Every group receives teaching material describing
one research method. During 15 minutes all participant of this group have to read the material
and agree on the most important information about particular (assigned method). They need to
remember those information.

In next step new groups are created. Every group should include “an expert” in every presented
research method. Participants of the group teach each other about “their” method.

During the third and last step, participants come back to the original groups and share what they
have learnt about all methods.

REFLECTION TIME

The field research ends with the presentation of findings. All groups that participated in the

research have an opportunity to share what have they found. After the presentation there is a dis-
cussion time. Expedition Inside Culture is about changing, developing and learning. Participants of
the Expedition need to be aware of these processes. We asked them: what was the most valuable

thing you learned today? What will you use in the future? What will you not use in future? What
was not new? What more do you need to conduct local field research?

é )

Prepare participants for a variety of different reactions that
they may see from people they question. The majority of our
experiences showed great and supportive reactions from the
people, however young people need to be open, friendly,
respectful and interested. It is possible to find numerous
sources of information. Encourage participants to be creative
in searching for their answers.
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People simply need the confidence
to transfer these skills
to other situations.

Sandy Adirondack

Teams are now seen as solutions

to problems of external adaptation,
responding to complexity

by bringing together

a diversity of perspectives

while responding to dynamic changes
by encouraging teams

to make decisions

at the front line where the action is.
Schneider and Barsoux

step

Making Connections
To the Area
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All activities proposed and all methods used bring the occasion for meeting in different situations, which are more or less natural
for inhabitants. Students explore the area through visits and meeting people in public places — schools, parishes, monasteries,
offices; through expanding their historical knowledge about the place by visiting many local historic sites; through overcoming
nature - hikes, kayak trips, rafting. During this stage of the expedition long-day trips are organized to let participants create links
and connections. There is an underlying assumption that the expedition will help participants understand global problems as con-
nected with their individual life, to let them see local issues in a global perspective and to examine global issues from the point
of view showing the local consequences. This time should help members of the expedition, through discussions, observation

and research, create logical connections between the surroundings of the place of the expedition, people who live in the neigh-
bourhood and their studies and life. If it is possible we try to use every opportunity to be involved in the events important for
the local community, like regional festival, cultural or religious holidays, sport events or other activities (for example cleaning

the local river). It is important to give participants of the project the opportunity to experience “real world”, in which they stay
for two weeks. All activities are planned and developed in a way which is typical for experiential learning: first experience,

then moment for analyses of this what happened, later drawing conclusions from analyses and finally implementation

of the learnt skill or using gained information. Every activity and also the whole project follow this order.

Exercise - Catch the Moment

Questions for Debriefing:
One of the values of the debriefing meetings is to show participants the importance
of the process they are going through and also the role of this process structure.

How has describing the object changed my understanding of the object? What was changed
in my thinking and myself because of the questions asked during hike?

Exercise - Panel Discussion with Local
Leaders

Questions for Debriefing:

How has this meeting enriched your vision of the region? Have you noticed any different points
of view among invited quests? If yes, what was the reason for that? Who seemed to be the most
influential?

Exercise - Map Sketching




EXAMPLE OF ACTIVITY

Organize a guided trip/hike around the expedition’s campsite. Ask participants to gather as much
information as possible about local animals, plants, nature processes that happened in the past
and that occur right now. Encourage participants to “read” from the nature — what it says about
it's history and the people that live there. Ask participants to collect some evidence (pictures of

animals or their traces, flowers etc.) and prepare a small exhibition at the camp.

REFLECTION TIME

Everything something important appears from the trips that needs to be discussed. For instance,
while visiting a Polish school a group of the students at the school acted inappropriately.
As a result during reflection time we discussed why this happened, why and how could we have

avoided it or prepare the meeting better. In another place with a Roma minority, during a meeting
in the city hall, one person’s remark sounded racist for part of our group, so we discussed

it during the reflection time. At this stage of the expedition reflection time is tailored every time to
actual needs.

Always discuss with participants what they would like to
do. It is very easy, with really good intentions, to prepare
something uninteresting. The whole idea of the expedition
is to involve everybody in the planning process and taking

Requiring participants to make decisions is an easy way to
keep them constantly connected with the idea.

responsibility for the quality of things, which we are doing.

For multicultural teams to deliver on the promise
of better performance through diversity,
there is a need to develop

culturally appropriate strategies
to manage the task as well as the process. S e
Schneider and Barsoux

Coming Dack to students
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A very important goal of the expedition project is to show all participants
strategies for their personal development in or through intercultural

and experiential education.

At this time the participants have the chance to look inside themselves and examine themselves in a broader context (gathering
all experiences together and looking at it from another point).

This is also a way of improving intercultural communication skills, the chance for intercultural comparison by the multicultural
work throughout the camp time. Students are given the opportunity to express their knowledge about group work, personal rela-
tions and communication and different global and cultural issues. This step of the expedition project is usually the starting point
for deeper discussions about human rights, stereotypes and prejudices.

The whole expedition in designed in this way, that participants are coming back to the certain issues and subjects for few times
during the Project. One may say that they are “moving in circles” making a “bigger circle” every time. We, as participants of the
expedition, are in permanent movement all the time, both physically and mentally, so it is quite correct to compare our search
during the project to search for the path in the forest — they say you should walk in the circles when you lost your way in deep
forest and it will let you find your way out. This step of the EIC is the bigger circle again — we are trying to use what we have
found and learnt for particular purpose: we want to change participants, we want to invite them for a great journey inside them,
inside their convictions and values, we want to reflect together on it what they may to achieve if they want to do it.

After few days of working and learning in the multicultural environment, participants are ready to accept the basic beliefs of the
expedition, they already voluntary participate in common work, they usually feel empowered and they experience learner centered
learning process that leads to changes in behavior and increase of their awareness. This is good time to touch more general ideas
and issues. For example during this step we introduce and discuss human rights.

During the whole expedition participants learn to work in diverse groups, to actively listen to each other and freely express their
feelings, opinions and emotions in order to understand the mechanisms of creating the stereotypes. During the seventh step, they
are challenged to question their style of thinking, reasoning and seeing the world. At this step we usually face the most difficult
issues and problems when individuals or groups go through painful processes of change.

Through carefully planned activities we help participants to build and upgrade their self-esteem, to develop responsibility

and concern for each other, for learning process, for social relationships, and also to develop the responsibility for the nature.
There are numerous possible ways and activities to achieve it. We organize complex simulations, round-table discussions

and also outdoor challenges during which the whole group has a great opportunity to learn solidarity, responsibility and ability
to see things from different perspectives.

Every society, every existing reality is a matter of a choice, it could be bad or good, but also always may be better. Every future
may be different. And this message is passing to participants. We are not sure how an ideal world should look and this is good
for us. We should create our world every minute according to our needs and dreams. During Expedition all people participating

in this process should be directed by five conditions:

E

\

C

The contemporary world is a world of challenges and questions to answer. The political, religious and economic differences are
obstacles for development. The growing globalization brings changes in all spheres of human life, personally, socially, culturally.
Individual responsibility seems to grow and disappear at once. The significance of time and space vanishes. Increasing communi-
cation technology brings us closer together, lets our knowledge grow — but not necessarily to help develop our ability to integrate
it. People from different cultural backgrounds live together in one society. We try to answer the question whether people from
different cultures can merely live beside each other in multicultural society or in a kind of intercultural society with deep interac-
tion and with all its possible implications. How does the encounter of cultural differences impact on us personally?

Can different cultures co-exist, based on curiosity, mutual acceptance and respect?

EXAMPLE OF ACTIVITY

Certain number of photographs, cut in the middle, are used in this activity. Participants take one
of the picture pieces. Before finding the person with the second part of the photo, students try to
imagine what is the story behind this photograph, what it is about? Later they look around in the
group for a person with matching part of the picture. After finding the person with the other half
they share with each other the ideas and then they connect both pieces and see a “real” story.
(The exercise takes approximately 15-25 minutes. Before you start, prepare few pictures chosen
earlier and divide them into two. You should choose such photos that, after cutting them into
two, will deliver quite different messages, i.e.: the photo in the annexes part).




Exercise - Why did these advertisernents Exercise - Gail case

Introducing exercise fa“? Introducing exercise

Questions for Debriefing:
There are differences between nations and cultures which we have to take into consideration. How
may these differences impact our daily lives?

Questions for Debriefing:
How is gender equality in your country ?

Exercise - Magazine cover project? Exercise - uro-fail ala carte

] ] Introducing exercise
Introducing exercise

Questions for Debriefing:
How difficult is to decide about other people’s life?

Exercise - Violated human rights

Introducing exercise Questions for Debriefing:
Which person are you in the simplified, stereotypized, perspective?
Would you like to travel with a person like you? What do we need to remember when we approach
other people? What is the most important aspect of this exercise?

Questions for Debriefing:
There are no easy questions, please think about it which problem was the most difficult to talk about?




REFLECTION TIME

Workshop Evaluation. Ask all participants:

1. What key ideas did | learn about multicultural education / communication /

interaction in this session?

2. What aspects or issues related to multicultural education / communication /

interaction do | want to learn more about?

3. How was | able to use the information presented to think about multicultural education
within the Polish / Romanian / American / German / Ukrainian (etc.) context?

The value of every workshop or activity might be increased if the leader asks participants to
reflect on the experiences that they went through during the process and to then create certain
conclusions. At the expedition we build situations supporting this kind of behavior very carefully.
One of the best practices is to go through three steps similar to typical circle of the experiential
learning (after certain activity or experience). First, to ask participants to describe what they have
done, what they have seen, thought and felt. Second, to ask them: and now what? What benefits
have you gained? What have you learned? About yourself, about others? What are possible
consequences? How is it real? Third, to ask about future: how will you use this experience?

From this point we are smoothly moving to the next steps of the expedition which are challenges
for the future and evaluation of our efforts.

Be very careful during these activities and during closing
time when creating conclusions. This is time for constant
learning and the readiness to do it is at the highest point
during the expedition. Use this opportunity.

step

Challenge for the Future

| improver
My

Cultural differences can also contribute
to new ways of looking at old problems,
creating the opportunity

for greater creativity and innovation.
Schneider and Barsoux
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It is significant and determines how knowledge and skills gathered during the camp can be used in the future. EIC claims this
knowledge and skills can be useful while traveling, learning, teaching, planning a professional career and in daily life.

That is why students will learn how to prepare a resume, cover letter, complete different kinds of application forms, etc.
Presentation is the last stage of each project. This is the moment — in the Expedition Inside Culture as well — for recapitulation
and expression of new experiences participants gathered. The presentation is the moment when students can prove skills they
gained, show effects of their hard exploring work and the crucial ability to express themselves publicly. This is also the chance to
improve some abilities, like public speaking, synthetic thinking, deciding what is the most important and the most interesting for
a more or less casual audience, concentrating on the value, presenting ourselves etc. This should be a moment when participants
fully and spontaneously express learning.

All groups follow the same format of the presentation although have freedom in using presentation method and choosing

the content of the presentation. One year “expeditioners” needed to answer the question: Final presentation — did you learn any-
thing? They formed a group and divided tasks (key ideas) among themselves. They decided that their final presentation would be
a plan for workshop focused on multicultural issues for teachers and school administrators. They prepared this plan and activities
for a workshop. Finally they conducted it with EIC participants.

The Expedition Inside Culture project aims at building new kinds of citizenship in the multicultural world. All activities proposed
create a new strategy for the future — they raise the awareness of stereotypes and prejudices among people with different back-
grounds and they raise discussions on the issues and prepare young people to take responsibility for world issues concerning
the cultural, religious, ethnic diversity and its consequences.

After the presentation — thinking about the future — the national groups work on planning the activities in their home environ-
ment. Young participants create an action plan: how to increase the awareness of the world multicultural issues in their schools
and communities.

As a result of their participation in Expedition Inside Culture, we expect the students to:

»»> Make evidence based judgments and take into account the perspective of different actors when it comes to human beings;
»>> Being aware of patterns of mind and behavior in different cultures and use this knowledge in interaction with others;
»»> Have the capacity to reflect on their own learning, both in terms of “What I learned” and “How I learn best”,

and to contribute to the development of meaningful learning experiences in their schools;
»»> Understand different perceptions of time, space and history, according to cultural and social backgrounds;
»»> Feel challenged to ‘uncover’ the stories, characters and happenings that each ‘small’ community carries with it;
»»> Understand the process in which a ‘foreigner’ could become, through communication and interaction,

a ‘significant other’, a part of your personal history.

Divided in multinational groups participants have the task of preparing a presentation that expresses what happened during
the expedition. They are completely free in deciding about the form of the presentation.

Creative reports of students work can sometimes serve as a useful review. Here are some possibilities you may want to use
during the camp.

Exercise - Examples of the presentation
format

One minute report.

Poster or model.

The group skit.

Book or history report.

Pantomime or puppetry.

Compact disc design.

Dramatic reading.

Mural.
Design.

Collage.




Students write short stories-funny or dramatic, that tell what they did or learned.
Using material recorded during the expedition students prepare movie presenting their work.
The easiest is to prepare project of the future webpage informing about expedition
and/or the visited region.
Students prepare exhibition of the work during EIC and create descrip-
tions for their photographs.

EXAMPLE OF ACTIVITY

As participants go back to their own countries, they
should focus on ways of disseminating the information and techniques acquired
during the camp. They could compile a presentation CD for their school/university
containing: description of activities, pictures, diary entries. The visual material should
be accompanied by a presentation delivered by the participants.Students can deliver
workshops throughout the school year, both to their colleagues and to their teachers.
The workshops should be both issue-related (debates, presentations, panel discus-
sions on various topics previously raised in the camp) and technique-related (inter-
personal communication games, teambuilding activities, research techniques, evalua-
tion questionnaires, etc.) Students should also seek to exchange knowledge outside
their own institution, involving participants from other schools as well. They might
initiate various extra-curricular activities such as debate clubs, educational trips, etc.

REFLECTION TIME

Participants should think about their work as a group during the preparation of the presentation.
What was good in our group work? What was difficult? How did we react to problems?

This is also time for broader view, for starting summarizing their experiences during the project.
It is impossible to think about future and other people when one has no stable vision of herself
or himself. Young people build their self-esteem to ensure their persistence and discipline in
promoting certain values when they come back home. They have learnt a lot, but now they need
to understand what they have learnt. They need time for thinking about their thinking.

There are numerous good questions. What is really important in life? What | would not give up?
When it is my responsibility to do “something”?

Education needs time and space. Space might be understood as physical space, but also in
metaphorical way, as intellectual space. Important thing is to constantly look for this space in our
lives. Certainty is not the best condition for learning. Those who are very sure in this what they
are doing usually are not open for things that come from outside. We need curiosity and respect
for places we visit during life, because every place and every person has their own character

- this needs to be clarified during reflection time at the end the eighth step.

Trust the participants. Remember to check recording equip-
ment — you will be disappointed if it fails in the best moment.

Evaluation

i impRoven
MmY...

The promise

of multicultural teams
lies in using differences,
not just living with them.
Schneider and Barsoux




The best way to help them to understand it is to involve them in the self-evaluation process. In this way we invite them to accel-
erate the process of learning and also we can collect important data about the quality of the experience created by the Expedition
Inside Culture, which should be used to improve it in the future.

There are often doubts about any evaluation that attempts to judge complex phenomena in simplistic terms. The major part of
this problem is possibly that a sense of being judged is likely to create a defensive reaction. The defensive climate results from
the sort of communication that displays evaluation, control, strategy, superiority or certainty. Supportive and cooperative climates
have the following qualities: description, problem orientation, empathy and equality. The way evaluation is handled is clearly of
great importance if the results are to be accepted and acted on positively. A lot of threat can be taken out of an evaluation if

as much initiative and responsibility as possible rests with the person being evaluated . At the final step of the expedition we
encourage participants to evaluate the whole project, but firstly to self-evaluate their involvement.

It is obvious that a productive group is one that realizes that there will be process problems and is willing to evaluate its
progress in managing these problems effectively. Evaluation presents an opportunity not merely to improve quality of the group
but to give individuals the chance to reflect on their own behaviour in groups.

Before the end of the expedition we talk about two things: how was it, what should be changed in the Expeditions itself and also
what will they do with the experience of EIC? How should they act from now on? Is it possible to change something around them?

Exercise - Let's talk about the Expedition

Questions for Debriefing:

How is the group working out for you?

Is there anything that you would like to change in the group work?
How will you use it in the future?

Exercise - King of the social commercial

Questions for Debriefing:
How effectively are you learning?




REFLECTION TIME

Two basic questions for conversation in pairs, later in fours and finally in the whole group:

1/ Things you found most valuable, and why?
2/ Things you found least valuable, and why?

é )

Although usually at the end of every activity some things (like
evaluation) does not look critically important, appropriately
committed evaluation will allow the effects of the project to
last much longer than without it.

U J

Instead attachment

>>> for young leaders:

1. Added value few remarks from EIC leaders

During the preparatory meeting for EIC 2005 young leaders met and talked about their role during expedition.
They decided that the priorities are:

1.|To help participants stay active

2. To be a role model - to be active together with participants
3. To enable the EIC work as a group

4. To provide service (logistic, “a hand”)

5. To facilitate, help and monitor during all activities

6. To be flexible and offer feedback to participants

7| To stay consist and predicable

8. To be involved in constant self- evaluation

2. Basic advice for inexperienced learning facilitators

Remember!

Learning is not a receiving information but processing it. To accelerate learning process ask people to: state information in their
own words, give examples of it, recognize it in various circumstances, see connections with other facts or ideas, make use

in various ways, foresee some of its consequences, state its opposite or converse.

Try to secure qualities of the program design: moderate level of content, balance between affective, behavioral and cognitive
learning, variety of learning approaches, opportunities for group participation, utilization of participants’ expertise, recycling

of earlier learned concepts and skills, real-life problem solving, allowance for future planning.

Follow the steps in designing learning process:

33% Assess the need for training and the participants
33 Set general learning goals

3% Specify objectives

33> Design training activities

33 Sequence training activities

3% Start detailed planning

33> Revise design details

333 Evaluate the total result

Assessing the need for training and the participants
helps to determine the training content, allows to obtain case material, permits to develop a relationship with participants. What
information may be obtained? Training needs, nature of the participants’ situation, knowledge, skills and the attitudes, conditions

that will affect participant involvement. How? Observation, questionnaires, interviews, group discussion, tests, reports, work samples.

Developing active training objectives

should be the most important step for designing any program.

Three types of learning: affective, behavioral, cognitive.

Communicating training objectives to others

Creating opening exercises has three goals:

team building, on-the-spot assessment, immediate learning involvement. What to keep in mind: level of threat, appropriateness
to group norms, relevance to training content.

Ways to obtain participation: open discussion, response card, polling, subgroup discussion, partners, go-arounds, games, calling
on the next speaker, panels, fishbowls

Effective lecture

Introductory exercise, leadoff story or interesting visual, initial case problem, test question, preview the content.

Ways to maximize understanding and retention: opening summary, headlines, examples, analogies, visual backup

Ways to involve participants during lecture: listening role, guided note taking, spot challenge, synergetic learning, illuminating exercise
Ways to reinforce lectures: press conference, participant review, group processing, postlecture case problem, experiential activity.
Alternatives methods to lecturing

Demonstration, case study, guided teaching, group inquiry, information search, study group, jigsaw learning, learning tournament.
Experiential learning approaches

Role playing, games and simulations, observations, mental imagery, writing tasks, action learning projects.

Sequencing and planning activities

opening exercises, building blocks, middle activities, advanced knowledge and skills, application activities. Basic guidelines: build
interest and introduce new content before exploring deeply, easy before demanding, mix activities, group together concepts

and skills that build on each other, sub-skills before skills, close with so what...

Feedback (descriptive rather than evaluative, specific rather than general, needs, directed toward behavior, well timed, it is clear)
and evaluation. What? So what? Now what?

Hints for trainers (learning facilitators)

Involve participants in activity in first five minutes, Frequently check for understanding, Modify plans based on participant feed-

back, Use self-disclosure and humor to develop an open climate, Listen carefully and match what’s happening to the needs
of the participants, Use a wide variety of learning methods, Give participants the what why how for every training activity,
Review where the group has been, give an overview of where it’s going and summarize periodically along the way
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